The Road to School Administration

Principals in K—12 education usually have prior experience in the education system,

but sometimes come from other settings as well. Teaching is considered to be a valuable

experience for school administrators, and only a minority of school administrators enters the

field directly, without working as teachers first. Figure 1 describes the overall career flow for

school administrators. As shown in the diagram, the flow is not unidirectional—people

move into and out of different positions for different reasons at different stages of their

career. Also shown is that the administrative career field includes not only the principalship

and superintendency, but other administrative positions at both the school and the district

level (such as assistant principal, business manager, etc.).
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The administrative career flow framework (see Figure 1) summarizes what is

currently known about school administrators and their careers. Moves administrators make

is divided into three parts: (1) moves into and out of the school administrative career field;

(2) moves within the administrative career field; and, (3) moves within one of the positions,



the principalship. Each type of move sheds light on different elements of the recruiting and
retention issue, as follows:

0 Movement into and out of the school administrative career field may be
influenced by how attractive school administration is relative to teaching,
positions outside of education, and leisure/retirement. Examination of this topic
helps inform the question of whether school administrators are being lured away
from careers in education by more-attractive alternatives, and whether there is an

incentive for teachers to move into administration.

O Movement within the administrative career field may be influenced by the

incentives individuals are offered to move into different positions.

O Movement within the principalship may be influenced by the relative
attractiveness of different jobs. Examination of this topic allows us to consider
whether some schools are at an advantage or disadvantage in attracting and
retaining principals and whether there may a “crisis” for particular types of
schools even if there is no nationwide crisis.

According to studies conducted by the National Center for Educational Statistics
(NCES), an overwhelming majority of school principals—over 99 percent in the public
sector and nearly 90 percent in the private—had teaching experience, and moved into
administration from the teaching ranks. Superintendents responding to a 2000 survey
reported a similar tendency to have spent time in the classroom, with approximately 90
percent having taught prior to entering administration.

National studies show school administration entry and exit rates ranged from 15 to
33 percent per year during the sample period (1983-1999), with no evident time trend. The
entry rate varied significantly from year to year, ranging from 19 to 29 percent. The largest
share of entrants—nearly 50 percent—had been teachers in the previous year. Of those
classified as “other” in Figure 1, people entering from managerial occupations in other
professions/industries made up about 20 percent of all new entrants, and those moving into
the labor force to take a position in school administration made up only about 7 percent.
The distribution of age across this latter group was very wide.

For those who became superintendents, the decision to leave teaching and enter

school administration seems to have come early (Glass, Bjork, and Brunner, 2000). A



majority (76 percent) of the superintendents responding to the 2000 American Association
of School Administrators (AASA) survey assumed their first administrative position before
age 35; 14 percent became administrators between 36 and 40, 7 percent between 41 and 45,
and only 3 percent at 46 or older. Of all superintendents, those in the largest districts appear
to have been more likely to enter administration before age 30 (64 percent in large districts,
compared with 49 percent overall). This observation is somewhat surprising in view of the
fact that the average age of new public school principals (i.e., those with three or fewer years
as a principal) in 2000 was nearly 46. Entry into the teaching profession is clearly an
important issue for those concerned about the quality of school administrators, because
teachers are the major pool from which school administrators are drawn.

The Role of the Principal

Portin, et al (2003) identified seven leadership functions and the administrative
actions that accompany each function. These functions are carried out by all school
administrators regardless of school level (elementary, middle, high). These functions are
performed differently in different schools. In some, principals are the key players in all seven
areas. In others, teachers or other administrators play important roles. Figure 2 illustrates the
seven leadership areas and the accompanying administrative actions. In each of the seven
leadership areas many different alternatives are possible, both in terms of the actions taken
and who takes them. What leaders and schools choose to do and the areas of leadership in
which they invest the most energy is the result of a complicated array of situational
influences.

Site-specific characteristics often determined the urgency of specific leadership
issues. Is the school new or established? Does it have a solid academic reputation? Or, is its
reputation shaky? What about the principal’s expertise and the talents and dispositions of
other adults in the school? The essence of the principalship lies in ensuring that these seven
leadership functions are performed. Whether principals perform or delegate the functions

is a secondary consideration.
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Figure 2. School Critical Functions and Actions

The Importance of the Principal as Instructional Leader

The University Council for Educational Administration (UCEA), an organization that
represents colleges and universities with educational administration/leadership programs,
conducted a study in 2003 on the impact of quality leadership on school success. The study

had five key findings that are outlined below.

1. Leadership has significant effects on student learning, second only to the
effects of the quality of curriculum and teachers’ instruction. Large-scale studies
of education indicate that while leadership explains only 3-5% of the variation in
student learning across schools, this effect actually represents 25% of the total effect

of all school factors. While the effect of leadership appears to be indirect, it



2.

3.

influences student outcomes by promoting vision and goals, ensuring adequate

resources and establishing efficient processes for an effective teaching environment.

Administrators and teacher leaders provide most of the leadership in schools,
but other potential sources of leadership exist. There is a growing trend towards
distributed leadership in schools that is team-based and more organic in nature.
Principals exhibit behaviors that reflect different “models” of leadership, including

transformational, instructional, moral, and participative.

A core set of leadership practices form the “basics” of successful leadership
and are valuable in almost all educational contexts. Three broad categories of
practices have been identified as significant for leadership success: setfing directions,

developing people, and developing the organization. Setting direction includes the following:
e Identifying and articulating a vision
e Creating shared meanings
e Having high performance expectations
e TFostering group goals
e Monitoring organizational performance
e Communicating

Developing people involves offering intellectual challenges, providing individual
support, and modeling appropriate behaviors. Developing the organization involves
defining the school culture, modifying organizational structures as needed, building
cooperative networks within and outside of the school, and managing the school

environment.

Successful school leaders respond productively to challenges and
opportunities created by the accountability-oriented policy context in which
they work. Leadership practices that help schools succeed when they face various
accountability measures include: creating and sustaining a competitive advantage,

empowering others to act, providing instructional guidance, and strategic planning.



5.

Successful school leaders respond productively to the opportunities and
challenges of educating diverse learners. Studies suggest that successful school
leaders in culturally diverse settings focus their activities on four areas: (1)
building a powerful teaching and learning culture; (2) creating strong
communities within the school; (3) creating a culture in which students’
background knowledge and experiences are valued; and (4) nurturing the
development of families’ educational cultures by educating and supporting

families in their parenting efforts.

In addition to the general impact of leadership, McREL (2000) found 21 specific

leadership responsibilities significantly correlated with student achievement. They are the

extent to which the principal:

10.
11.
12.

13.
14.
15.
16.
17.
18.

Fosters shared beliefs and a sense of community and cooperation.
Establishes a set of standard operating procedures and routines.

Protects teachers from issues and influences that would detract from their teaching
time and focus.

Provides teachers with materials and professional development necessary for the
successful execution of their jobs.

Is directly involved in the design and implementation of curriculum, instruction, and
assessment practices.

Establishes clear goals and keeps those goals in the forefront of the school's
attention.

Is knowledgeable about current curriculum, instruction, and assessment practices.
Has quality contact and interactions with teachers and students.

Recognizes and rewards individual accomplishments.

Establishes strong lines of communication with teachers and among students.

Is an advocate and spokesperson for the school to all stakeholders.

Involves teachers in the design and implementation of important decisions and
policies.

Recognizes and celebrates school accomplishments and acknowledges failures.
Demonstrates an awareness of the personal aspects of teachers and staff.

Is willing to and actively challenges the status quo.

Inspires and leads new and challenging innovations.

Communicates and operates from strong ideals and beliefs about schooling.

Monitors the effectiveness of school practices and their impact on student learning.



19. Adapts leadership behaviors to the needs of the current situation and is comfortable
with dissent.

20. Is aware of the details and undercurrents in the running of the school and uses this
information to address current and potential problems.

21. Ensures that faculty and staff are aware of the most current theories and practices
and makes the discussion of these a regular aspect of the school culture.

Preparing School Administrators

School leadership is a “hot topic” issue in every state in the nation. The systems that
produce school administrators, while complex and varied, are governed by the states. Each
state establishes licensing, certification and re-certification requirements for school leaders.
Most states also approve the college and university leadership preparation programs. While
the jobs of school leaders—superintendents, principals, teacher leaders, etc.—have changed
dramatically, there has been little change in the content and structure of university
preparation programs. In 1987, the University Council for Educational Administration
(UCEA) sponsored a blue-ribbon panel that identified several problems facing leadership
preparation programs. These problems included:

O The lack of definition of good educational leadership

O An absence of collaboration between school districts and colleges and

universities

0 The low number of minorities and females in the field

O A lack of systematic professional development

0 The poor quality of candidates for preparation programs

O The irrelevance of preparation programs; programs devoid of sequence, modern

content and clinical experiences

O The need for licensure systems that promote excellence

O An absence of a national sense of cooperation in preparing school leaders

The panel offered recommendations for improvement that included:( 1) public
schools sharing responsibility for preparing school leaders with colleges and universities; (2)
universities lacking the capacity to support high quality preparation programs should stop
offering them; and (3) state policy makers should base licensure procedures on defensible

claims about the qualities necessary to effectively lead a school.



In the years since the committee convened, strides have been made to establish a set
of nationally recognized leadership standards that would serve as the basis for both
curriculum development at the university level for leadership preparation programs, and
licensing examinations conducted by the state. In 1996 the Council of Chief State School
Officers (CCSS)) created the Interstate School Leaders Licensure Consortium (ISLLC), a
representative body of major stakeholders in educational leadership including national
associations, states, colleges and universities. This consortium created a set of leadership
standards (ISLLC Standards) that have been adopted by more than 35 states as guides for
policy and procedural development. In 2002, the National Council for Accreditation of
Teacher Education (NCATE) aligned its accreditation standards for educational leadership
training programs with the ISLLC standards (See Appendix A). The merger of NCATE and
ISLLC standards created a new set of standards entitled the Educational Leadership
Constituent Council (ELCC) standards for the accreditation reviews of administrator
preparation programs.

In 1985, Florida established standards for educational leaders with the development
of 19 Florida Principal Competencies (FPC). These FPC’s were created after an exhaustive
study and chronicling of the work of high-performing principals throughout the state (See
Appendix B). This study identified 19 distinct leadership traits that were exhibited by most
of the principals, and it further identified dozens of behavioral indicators that correspond
with each of the competencies. In the twenty years that have passed since the FPC’s were
developed, the nature of the principalship has changed dramatically and the state recognized
the need to revise/update the FPC. In 2005, the State Board of Education is slated to
approved the Principal Leadership Standards, a set of twelve leadership competencies with
accompanying behavioral indicators (See Appendix C). The final approval of these new
standards will signal the need of a number of other changes, including revision of the state
licensing exam and curriculum revamping by college and university leadership preparation

programs. The figure below illustrates the anticipated areas of leadership preparation that



will be affected by the adoption of the new standards.
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Figure 3. Impact of the New Leadership Standards

As illustrated in the diagram, the standards will be the basis of the revision and/or
establishment of district training, selection and appraisal systems, leadership preparation
programs at the district and university level, and as previously stated, the Florida Educational

Leadership Exam (FELE).

University Preparation Programs

Public and private colleges and universities throughout the nation have state-
approved leadership preparation programs. Typically, these programs are cohort-based,
serving between 20 to 25 students who enter the programs at a set time and become a
community of learners. Extensive clinical activities and field-based supervised internships
provide for the application of classroom knowledge and provide insight into the daily
realities of school life. Leadership programs are both for Mastet’s degree secking individuals
and for persons currently holding Master’s degrees in other fields, but seeking certification in
educational administration/leadership. Program completion requirements typically will

include a comprehensive examination and/or professional portfolio, the latter being



presented for committee review at the end of a program of study. Florida has 13 NCATE-
approved educational leadership programs in public and private institutions around the state.
Non-Traditional Providers of I.eadership Training

While universities and school districts have traditionally shared responsibility for
leadership preparation of school principals, there are increasing numbers of non-traditional
providers of leadership training using new models of content delivery that are designed to
meet the needs of today’s principals. Two of these non-traditional providers have been
nationally recognized for their work: New Leaders for New Schools (NLLNS) which is currently
operating in New York City, Chicago, and San Francisco, and The Principal Residency Network
(PRN). The following excerpts provide an overview of the two programs, and were taken
trom, Preparing School Principals: A National Perspective on Policy and Program Innovations, published
by the Institute for Educational Leadership (IEL). Both of these programs partner with

various colleges and universities to certify their graduates.

" ey
Box 2: Mew Leaders for New Schools

http:/fananw.nins.org

MLMNS is focused on improving education for every child by recruiting and
developing talented. individuals who will become successful principals in
urban public schools. MLMS wants to create a pathway for principal
recruitment, preparation and ongoing support that will serve as a model
for school districts, universities and others.

The program operates in three locations (Mew York, Chicago and the San
Francisco Bay Area) (sites in Baltimore and Washington, D.C. will be
operational in the fall of 2004} and recruits talented individuals with a
diverse but proven set of skills, strengths and successes. Participants
receive a full fellowship and living stipend. Aspiring principals are trained
in an intensive summer institute developed and taught by leading
practitioners and academics. This provides an essential foundation and
toolkit of skills needed to lead instructional improvements, manage
effective organizational change and school operations and engage
parents and the outside community. Participants use these skills in a full-
time yearlong intemship guided by an exceptional mentor principal.

The program helps place graduates in urban public schools and provides
them with ongoing support, networking and a community of peers.
Werking with Mational Louis University and Baruch College. graduates of
the program are awarded formal, standard certification in their state.
Applicants without a master's degree are not guaranteed administrative
certification until they take nine credits of pre-determined coursework at
their own expense.

" A

Source: Preparing School Principals: A National Perspective on Policy and Program Innovation
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Box 3: The Big Picture Company - The Principal Residency
MNetwork (PRN)
http//www.bigpicture.org

Dennis Littky and Elliott Washor worked with Roland Barth, founder of Harvard
Principals’ Center, and exemplary principals from across the county to design
the PRNM to train principals in the schoolhouse. The program is individualized
to meet the needs of aspiring principals and is dedicated to changing the
conditions of work by designing and partnering with small, personalized
schools where the rewards of leadership can be realized.

The program carefully selects both aspiring principals and mentor principals,
with attention to people of color. The selection process involves the aspiring
principal and requires an understanding and commitment on the part of a
mentor principal, superintendent and the district that the applicant is heading
for a principalship.

Consequential school-based projects are at the core of the program and
contribute to the school while fostering the individuals leadership learning.
The six focus areas are: moral courage; moving the vision; instructional
leadership; relationships and communications; management through
flexibility: and efficiency and public support. These areas correspond to the
Interstate School Leaders Licensure Consortium (ISLLC) standards and to
various state competencies. The program is comprised of individual work,
group work and the showing of one's work in different ways. Aspiring

rincipals document their efforts and create extensive portfolios.
Berfu:urmance is assessed through portfolios, public exhibitions, mentor
narratives and a cycle of feedback.

Initially. Lewis and Clark College granted certification to aspiring principals
who completed the program. Currently, Northeastern University, lohnson &
Wales Umiversity, Rhode |sland College, Providence College and Keene State
College also put their college seals on the program.

Source: Preparing School Principals: A National Perspective on Policy and Program Innovation

Professional Development for School Leaders

An administrator’s success is dependent on not just high quality preparation
programs, but also on continuous professional development once he/she is in the role.
School districts in Florida have on-going programs for professional development of school
administrators that cover nearly every aspect of school management and operations. In
addition, principals may avail themselves of training provided through their professional
associations such as the National Association of Elementary School Principals INAESP), the
National Association of Secondary School Principals (NASSP), and their state organization,
the Florida Association of School Administrators (FASA). The NAESP offers Leadership
Acadenmy Online, featuring electronic lectures and webcasts, and the Accelerated School
Administrator Program (ASAP), featuring 21 learning modules that cover neatly every aspect
of the principalship from curriculum to facilities management, to school/community

relations, that are available in a 24/7 online format. The NASSP offers a set of self-
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assessment tools for current and aspiring principals that allow them to assess their leadership
and management skills, and provides the means to conduct a 360° assessment with
supervisors, peers and parents, for additional feedback. There is also an electronic portal that
allows school leaders to establish an online mentoring link with an accomplished
administrator. Both NAESP and NASSP have annual conventions that also offer a wealth of
workshops and seminars for school leaders.

FASA conducts a series of “drive-in” conferences around the state for principals and
assistant principals targeted topics specific to school improvement as well as highlighting
initiatives from the state department of education. Persons participating in the conferences
have the opportunity to not only upgrade their technical/managerial skills, but also network
with other administrators from around the state. The national organization, the American
Association of School Administrators, also has an annual convention along with informative
monthly publications.

Superintendents have opportunities to enhance their leadership abilities through
training programs offered by the Florida Association of District School Superintendents

(FADSS). These programs include:

e New Superintendent Orientation Program - This program provides
superintendents opportunities to increase their understanding of their roles as the
chief executive officers of school systems, to acquire information needed to
successfully fulfill their responsibilities and to gain insights from experienced
superintendents on successful practices of the superintendency.

e Superintendent Mentoring Program - The intent of the Mentoring Program is to
provide support for each new superintendent during the first year in office to bridge
the gap between previous experience and the expectations of the superintendent's
office. Mentor superintendents are successful, experienced Florida Superintendents
who have been specifically trained to be mentors. Mentors can be of assistance in
many ways such as providing an objective perspective, providing feedback and
serving as a resource for effective best practices.

¢ Superintendent Special Certification Program - This program is designed to

provide superintendents with the managerial and leadership information needed to

12



successfully fulfill their responsibilities. The program includes training on the
tfollowing topics:

o Legal Aspects of Leading a Florida School District

o Economic Forces Impacting Education

o Employee Relations and Collective Bargaining

o The Superintendent as Educational and Community Leader

o Core Concepts of Leadership
Chief Executive Officer Leadership Development Program (CEOLDP) - This
program is a leadership development and performance compensation program that is
comparable to chief executive officer development programs for corporate executive
officers. The program includes two phases. Phase I is the content-knowledge-skills
phase which is a formalized training program that focuses on information and skill
development necessary for highly effective superintendents. Phase II is the
competency acquisition phase in which each superintendent has a structured
opportunity to apply the knowledge and skills acquired in Phase I for the continuous
improvement of the school district. Each superintendent engaged in Phase II designs
a Learning Project to address the improvement needs of their districts and carries
out the project for one-year. During Phase II the superintendent maintains a
reflective thinking journal as he/she implements the Learning Project. The
superintendent is also assigned a Learning Partner to provide support and guidance
during the Learning Project. The CEOLDP also has an extensive evaluation
component. A written Learning Summary is required in which the superintendent
describes how he/she has become a better leader and learner. An on-site visit is
conducted to the superintendent's district to determine the impact of the Learning
Project on the district and to provide the superintendent with feedback on how to

proceed with continuous improvement.
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APPENDIX A:
The ISLLC Standards
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ISLLC STANDARDS FOR SCHOOL LEADERS

Standard 12 A school administrator 15 an educational leader who promaotes the success of all students by
facilitating the development,

articulation, implementation, and stewardship of a vision of learning that is shared and supported by the
school community,

[Knowledge

The administraior has knowledoe and indersionding of.

* learning goals in a pluralistic society

* the principles of developing and implementing strategic plans

* systems theory

* information sources, data collection, and data analysis strategies
* effective communication

* effective consensus-building and negotiation skills

Dispositions

The administrator believes in, values, and s committed to:

* the educability of all

* a school vision of high standards of learning

* continuons school improvement

* the inclusion of all members of the school community

* ensuring that students have the knowledge, skills, and values needed to become successful adults
* a willingness to continuously examine ong’s own assumptions, beliefs, and practices

* doing the work required for high levels of personal and organization performance

Performances

The administrator factlitates processes and engages

in dotivities ensuring that:

* the vision and mission of the school are effectively communicated to stafl, parents, students, and community
members

* the vision and mission are communicated through the use of symbaols, ceremonies, stories, and similar activities
* the core beliefs of the school vision are modeled for all stakeholders

* the vision is developed with and among stakeholders

* the contnibutions of =chool community members to the realization of the vision are recognized and celebrated

* progress toward the vision and mission is communicated o all stakeholders

* the school community is imvolved in school improvement efforts

* the vision shapes the educational programs, plans, and actions

* an implementation plan is developed in which objectives and strategies to achieve the vision and goals are clearly
articulated

* assessment data related to student learning are used to develop the school vision and goals

* relevant demographic data pertaining to students and their families are used in developing the school mission and
eoals

* barriers to achieving the vision are identified, clarified, and addressed

* needed resources are sought and obtained to support the implementation of the school mission and goals

* existing resources are used in support of the school vision and goals

* the vision, mission, and implementation plans are regularly monitored, evaluated, and revised

15




Standard 20 A school administrator is an educational leader who promaotes the success of all students by
advocating, nurturing,

and sustaining a school culture and instructional program conducive to student learning and staff
professional growth.

The admimistrator has knowledge and understanding of
* student growth and development
* applied leaming theories

The administrator believes in, values, and s commitied 1o:
* student learning as the fundamental purpose of schooling
* the proposition that all students can learn

The administrator facilitates processes and engages in activities ensuring that:
* all individuals are treated with fairness, dignity, and respect
* professional development promotes a focus on student learning consistent with the school vision and goals

16



Standard 3: A school administrator 1s an educational leader who promotes the success of all students by ensuring
management of the organization, operations, and resources for a safe, efficient, and effective learning
environment,

[Knowledge

Fhe administrator has knowledge and wndersianding of

* theories and models of organizations and the principles of organizational development
* operational procedures at the school and district level

* principles and issues relating to school safety and security

* human resources management and development

* principles and issues relating to fiscal operations of school management

* principles and issues relating to school facilities and use of space

* legal issues impacting school operations

* current technologies that support management functions

Dispositions

Fhe administrator believes in, values, and is committed to:

* making management decisions to enhance learning and teaching
* taking risks to improve schools

* trusting people and their judgments

* accephing responsibility

* high-quality standards, expectations, and performances

* involving stakeholders in management processes

* a safe environment

Performances

The administrator facilitates processes and engages in activities ensuring that:

* knowledge of learning, teaching, and student development is used to inform management decisions
operational procedures are designed and managed to maximize opportunities for suceessful learning
emerging trends are recognized, studied, and applied as appropriate

operational plans and procedures 1o achieve the vision and goals of the school are in place
collective bargaining and other contractual agreements related to the school are effectively managed
the school plant, equipment, and support systems operate safely, efficiently, and effectively

time 15 managed 10 maximize attaimment of organizational goals

potential problems and opportunities are identified

problems are confronted and resolved in a timely manner

financial, human, and material resources are aligned to the goals of schoals

the school acts entrepreneurally to support continuous improvement

organizational systems are regularly momtored and modified as needed

stakeholders are mvolved in decisions affecting schools

responsibility is shared to maximize ownership and accountability

effective problem-framing and problem-solving skills are used

effective contlict resolution skills are used

elfective group-process and consensus-building skills are used

*

R E




Standard 4 A school administrator is an educational leader who promotes the success of all students by
collaborating with

families and community members, responding to diverse community interests and needs, and mobilizing
COmMmunity resources,

Knowledge

The administrator has knowledge and understanding of:

* emerging issues and trends that potentially impact the school community

* the conditions and dyvnamics of the diverse school community

* community resources

* community relations and marketing strategies and processes

* successful models of school, family, business, community, government and higher education partnerships

Dispositions

The admiistrator believes in, values, and s commitied o

* schools operating as an integral part of the larger community

* collaboration and communication with families

*involvement of families and other stakeholders in school decision-making processes

* the proposition that diversity enriches the school

* families as partners in the education of their children

* the proposition that families have the best intergsts of their children i mind

* resources of the family and community needing to be brought to bear on the education of students
*an iformed public

Performances

The adminisirator facilitates processes and engages in qonivities ensuring thar,

* high wisibility, active involvement, and commumication with the larger community is a priority

* relationships with community leaders are identified and nurtured

* information abont family and community concerns, expectations, and needs 15 used regularly

* there is outreach to different business, religious, political, and service agencies and organizations
* credence is given to individuals and groups whose values and opinions may conflict

* the school and community serve one another as resources

* available commumty resources are secured to help the school solve problems and achieve goals
* partnerships are established with area businesses, institutions of higher education, and community groups
to strengthen programs and support school goals

* community youth fanily services are integrated with school programs

community stakeholders are treated equitably

drversity 1s recognized and valued

F
E
* effective media relations are developed and maintained
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Standard 5 A school administrator 15 an educational leader who promotes the success of all students by acting
with
integrity, fairness, and in an ethical manner.

The adminisirator has knowledee and undersianding of.

* the purpose of education and the role of leadership in modern society
* various ethical frameworks and perspectives on ethics

* the values of the diverse school community

* professional codes of ethics

* the philosophy and history of education

The adminisirator believes in, values, and s committed 1o

* the ideal of the common good

* the principles in the Bill of Rights

* the right of every student to a free, quality education

* bringing ethical principles to the decision-making process

* subordinating one’s own interest to the good of the school community

* accepting the consequences for upholding one’s principles and actions

* using the influence of one’s office constructively and productively in the service of all students and their families
* development of a caring school community

The administrator,

* examines personal and professional values

* demonstrates a personal and professional code of ethics

* demonstrates values, beliefs, and attitudes that inspire others to higher levels of performance

" serves as a role model

* aceepts responsibility for school operations

* considers the impact of one’s administrative practices on others

* uses the mfluence of the office to enhance the educational program rather than for personal gain
* treats people fairly, equitably, and with dignity and respect

* protects the rights and confidentiality of students and staff

* demonstrates appreciation for and sensitivity to the diversity in the school community
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Standard 6: A school administrator is an educational leader who promotes the success of all students by
understanding,
responding to, and influencing the larger political, social, economic, legal, and cultural context,

The administrator has knowledge and undersianding of:

* principles of representative governance that undergird the svstem of American schools

* the role of public education in developing and renewing a democratic soctety and an economically productive nation
* the law as related to education and schooling

* the political, social, cultural and economic systems and processes that impact schools

* models and strategies of change and canflict resolution as applied to the larger political, soctal, cultural and economic
contexts of schooling

* plobal issues and forces affecting teaching and learning

* the dvnamics of policy development and advocacy under our democratic political system

* the importance of diversity and equity in a democratic society

The adminisirator believes in, values, and is commiited to:

* education as a key to opportunity and social mobility

* recognizing a variety of ideas, values, and cultures

* importance of a continuing dialogue with other decision makers affecting education

* actively participating in the political and policy-making context in the service of education
Fusing legal systems to protect student rights and improve student opportunities

The administrator facilitates processes and engages in activities ensuring that:

* the environment in which schools operate 15 influenced on behalf of students and their families

* communication oceurs among the school community concerning trends, 1ssues, and potential changes i the
cnvironment in which schools operate

* there is ongoing dialogue with representatives of diverse community groups

* the school community works within the framework of policies, laws, and regulations enacted by local, state,




APPENDIX B:

The Florida Principal Competencies
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FLORIDA PRINCIPAL COMPETENCIES

1. PROACTIVE ORIENTATION

Takes the role of being fully "in charge" and responsible for all that happens in a situation
or a job. An "internal control" orientation in which persons behave with the full
assumption that they can be the "cause" and can move events, create change and achieve
goals. Initiates action and readily takes responsibility for all aspects of the situation-even
beyond ordinary boundaries--and for Success and failure in task accomplishment.
Initiates actions of self and others to learn about the organization and to achieve goals.

o 1.1 accepts authority and assumes responsibility
o 1.2 takes charge
o 1.3 exhibits a sense of efficacy (i.e., confidence in one’s own abilities)
o 1.4 analyzes negative and positive forces affecting the school
o 1.5 takes immediate steps when problems arise

o 1.6 projects an orientation for action
o 1.7 focuses resources on goals
o 1.8 initiates problem solving
o 1.9 exhibits enthusiasm
o 1.10 finds extra resources

2. DECISIVENESS

Expresses forcefulness and confidence when a decision is made. A readiness to make
decisions, render judgments, take actions and commit oneself and others regardless of
quality of the decision.

e 2.1 makes up one's mind promptly
e 2.2 expresses a disposition to settle on a purpose
e 2.3 exhibits self-confidence

3. COMMITMENT TO SCHOOL MISSION

Holds a set of values about the school; e.g., welfare of the students, fairness to staff; and
behavior is consistent with values despite barriers.

3.1 promotes the welfare of students, faculty and staff
3.2 cares about how well people understand

3.3 interprets action by referring to school purpose
3.4 relates expectations to goals

3.5 models behavior congruent with purpose

3.6 reinforces behavior congruent with purpose
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e 3.7 sets standards of achievement

4. INTERPERSONAL SEARCH

Is able to discover, understand and verbalize the concepts, thoughts, and ideas held by
others. Is not only sensitive to the ideas and opinions of others but behaves to ensure an
understanding of the feelings and verbalizations of others.

4.1 encourages others to describe their perspectives
4.2 accurately describes others' perspectives

4.3 listens to others

4.4 summarizes and paraphrases

4.5 maintains social distance to promote objectivity
4.6 encourages individual expression

4.7 demonstrates sensitivity

4.8 recognizes own affiliation needs

5. INFORMATION SEARCH

Searches for and gathers many different kinds of information before arriving at an
understanding of an event or a problem. Uses formal and informal observation, search
and interaction to gather information about the environment The breadth (number of
sources) and depth (what is learned from each relevant source) of information search.

5.1 gathers information about the school

5.2 withholds making decisions until data are analyzed

5.3 keeps up-to-date

5.4 collects information by oral questioning

5.5 accesses computer and management information systems

6. CONCEPT FORMATION

The ability to form concepts, hypotheses, ideas on the basis of information. Can reorder
information into ideas, see relationships between patterns of information from different
sources, and can link information separated spatially or over time. A logical process of
forming ideas based on information from different sources.

e 6.1 develops concepts to interpret diverse information
e 6.2 recognizes themes or patterns

e 6.3 recognizes causal sequences

e 6.4 studies problems and issues
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7. CONCEPTUAL FLEXIBILITY

The ability to use alternative or multiple concepts or perspectives when discussing
problem solving or making a decision. Can view a person or an event from different
perspectives; can devise alternative plans or courses of action and can visualize the pros
and cons of each. Considers information from different points of view in arriving at a
decision. The ability to view an event from multiple perspectives simultaneously.

7.1 describes the situation being faced

7.2. reconsiders school mission

7.3 views events from multiple perspectives
7.4 values divergent thinking

7.5 develops options

7.6 compares consequences of options

7.7 makes decisions based on analysis

8. MANAGING INTERACTION

The ability to get others to interact, to stimulate others to work together, to understand
each other, to resolve conflict or agree to its presence, to encourage others to reach
mutual agreement. Uses own and others' ideas to initiate and stimulate dialogue between
others. To demonstrate good group process and facilitator skills.

8.1 identifies self as a team leader

8.2 forms task or work groups

8.3 motivates others to identify with mission
8.4 moderates group discussions

8.5 intervenes, negotiates, resolves conflict
8.6 facilitates communication

8.7 creates non-critical atmosphere

9. PERSUASIVENESS

The ability to persuade or influence others through a number of possible means; gaining
and sustaining their attention and interest or arguments; modeling the behaviors expected;
or being direct in specifying what others will do.

9.1 ties needs with superordinate goals

9.2 convinces others to support goals

9.3 persists until ideas are clear

9.4 articulates expected outcomes

9.5 develops trust by modeling desired behavior
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10. CONCERN FOR IMAGE

Shows concern for the image of the school via the impressions created by the students
and staff and manages these impressions and public information about the school.

e 10.1 ties image building to mission
e 10.2 sets high expectations
e 10.3 controls negative information flow

11 TACTICAL ADAPTABILITY

States the rationale for using particular strategies, e.g., to influence certain groups; tailors
style of interaction to fit the situation and changes style if it does not succeed.

11.1 understands how own behavior affects others
11.2 estimates readiness of others

11.3 fits one's style to the group

11.4 adjusts strategies when ineffective

11.5 changes strategies to meet changing conditions
11.6 exhibits multiple interaction skills

12. ACHIEVEMENT MOTIVATION

States high internal work standards. Verbalizes personal and group goals as a desire to do
something better--better feedback or measures of how well self or group is doing; shows
frustration in meeting barriers or in response to own or others' mistakes or failures.

12.1 promotes excellence by evaluating goals
12.2 sets standards for goal accomplishment
12.3 attends to organizational feedback

12.4 attends to personal feedback

12.5 assesses own strengths and limitations
12.6 shows restlessness to get things done

13. MANAGEMENT CONTROL

Devises opportunities to receive adequate and timely feedback about the progress of work
accomplishments of others. Follows-up on delegated activities or providing plans for or
taking action on feedback of information to others about meeting standards of
productivity.

13.1 schedules surveillance of activities

13.2 supervises and monitors performance of people
13.3 monitors performance of organization

13.4 uses technical means for keeping track
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13.5 collects and records performance data
13.6 judges performance using criteria

13.7 reinforces desirable behavior

13.8 corrects undesirable behavior

14. DEVELOPMENTAL ORIENTATION

Holds high and positive expectations about others' potential; views developing others as a
property of the principal's job. It involves working with others as a coach, discussing
performance problems, providing feedback about performance and giving reassurance for
development while allowing the person to take individual responsibility.

14.1 builds organizational culture to support learning

14.2 interprets performance data to stimulate improvement
14.3 coaches to improve performance

14.4 provides timely and specific feedback

14.5 reinforces growth and development

14.6 exhibits effective conferencing skills

15. ORGANIZATIONAL ABILITY

Sets plans and promotes them to accomplish goals. Schedules activities and the use of
human and other resources for accomplishing goals. Focuses on time, deadlines, flow of
activities or resources, on ways to get the job done.

e 15.1 establishes and clarifies goals

15.2 plans for goal accomplishment

15.3 establishes priorities

15.4 budgets and allocates resources

15.5 schedules time

15.6 assigns tasks and activities

15.7 plans for contingencies

15.8 systematizes own attention to avoid undue stress

16. DELEGATION

Delegates authority and responsibility clearly and appropriately in accomplishing
organizational goals. This must be differentiated from organization, that is from the
normal assignment of tasks which people routinely do. It is the delegation of a project not
currently a routine part of the person's job; e.g., gathering information, developing a
proposal or a plan, implementing a project.

e 16.1 determines jobs to be done

e 16.2 assesses expertise of self and others
e 16.3 determines tasks to be assigned
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16.4 determines tasks needing outside assistance

16.5 identifies persons who can do tasks

16.6 assigns tasks

16.7 gains understanding and acceptance of tasks assigned
16.8 specifies responsibility and authority

16.9 establishes performance standards

16.10 plans time frames

16.11 provides guidance

17. SELF PRESENTATION

The ability to clearly present one’s own ideas, others' ideas and information in an open
and genuine way. Is able to share ideas with others in an open, informative, non-
evaluative manner. Effectively uses technical, symbolic, non-verbal and visual aids or
graphics in order to get the message across.

17.1 communicates confidence and positive regard

17.2 communicates ideas clearly

17.3 communicates using analogy, metaphor and anecdotal materials
17.4 adopts group roles as needed

18. WRITTEN COMMUNICATION
Is able to produce clear, concise and properly structured written communication.

e 18.1 expresses written ideas clearly
e 18.2 adjusts writing style to the audience

19. ORGANIZATIONAL SENSITIVITY

The awareness of the effects of one's behavior and decisions on other people and other
groups inside and outside the organization.

19.1 understands how own behavior impacts the organization

19.2 realizes how own behavior impacts outside people and groups
19.3 informs people who need to be informed

e 19.4 communicates with individuals tactfully
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High Performing Principals

Experienced Principals

Early Career Principals

Vision — High Performing leaders have a perso
mnplement a shared vision that 15 supported

nal vision tor thewr school and the knowledge, skills, and disposthions to develop, articulate and

by the laroer orcamizanon and the school community,

Facilitates the developiment and implementation of
a shared vision and strategic plan for the school

Develops and implements a shared vision and

stratemc plan For the school

Descnibes how o develop and implement a shared
vision and stratemc plan For the school

Faciliates the development and implementation of
a shared vision that places student and Faculty
learming at the center

Develops and implements a shared vision that places

student and faculty learmng at the center.

Creates condiiions that motivaie siall, students and
families 1o achieve the school s vision

Motivates stall, students and famihes to achieve the

R B T

Works with stall, stedents and famihies o achieve
the school s vision

Aligns instructional objectives and curnicular goals

with the shared vision

nstructional objectives and curnicular goals

with the shared vision

Descnibes how mstructional obyectives, curnicular
ooals and the shared vision relate o each other

Allpws nme Tor the achievement of ooals

Allows time for the achievement ol zoals

Allows time lor the achievement of goals

As part of the planning process, works with
faculty and other stakeholders o identify neads

Works watlh faculty to identifv instructional and

curricular needs

Identifies needs that will be targeied in the shared
viston and strateme plan

[nteracts with the community concerming the
school’s vision, mussion and priorines

Imteracts with the commumty concermng the

school’s visign, mission and prioribes

Commurcates the school™ s vision, mussion and
prionbies 1o the communily

Embraces and uses the basic concepts of the
chanere process

Uses the basic concepis of the change process

Understands the basic concepts of the change

|

Develops and implements a plan to shape/use the
external imnfluences that impact upon the school

Can deseribe the effect of external influences that

mmpact upon the school

Is aware that external influences have impact upon
the schonl

Lsing a collaborative process, establishes plans to
accomphish goals

Working with staff and others, establishes plans to

accomplish goals

Establishes plans to accomplish goals

Relates the vision, nussion, and goals to the
welfare and learning needs of the students

Relates the vision, mission, and coals to the

mstructional needs of students

Relates the vision, mussion, and goals 1o studeats

Develops a community of learners centered
on student learmng

Works to create a commumity of learners among

the stall, students and faculty

Understands the effect of having a commumnity
ol learmers working tooether

Articulates and reinforces the vision in written and
spoken communicalions

Articulates and reinlorces the vision in wrilten and

SpoRen Commumdaeations

Articulates and reinforces the vision in writien and

S0 ken communications




High Performing Principals

Experienced Principals

Early Career Principals

Instructional Leadership — High Performing Leaders promote a positive learming culture, provide an effective mstructional program, and

apply best practhces to student learmng, especially in the area of readinge and other foundatiorn

al skalls.

Works with stafl, teachers, parents and students
to achieve annual learning gamns, school
umprovement coals, and other targets

Has a plan for the achievement of annual leaii:

caing, school improvement coals, and other tar;

Sets anfual learnimge caing, school improvement

ooals and other targets for mstructional
POV ement

Uses muluple sources of data, some of which 1s
self-generated, to plan and assess instructional
Improvement

Uses more than one source of d o plan and

assess instuctional T AoV enént

Lses data as a component of planming Cor
istruchional improvesment

[ncludes provisions in the instrectional program
for students with special needs

Includes provisions in the mstructional program

tor students wath special needs

Includes provisions mn the instructional prooram
tor students wath special needs

Engages staff in ongoing study of current best
practices

practices

aces stall in ongoeing study of current best

Bases curricular decisions on research, apphed
theary, and informed practice

Engagzes stall in ongoing study of current best
prachces
Describes where research, applied theory, and

mformed practice were used in making curnicular

decisipns

Reads research, apphed theory, and mformed
pracuce related to the curnculum

Collaboratively determines high expectations
and standards For the academic and social
development of all students

s high expectations and standards for the

demic and socal development of students

Works to create high expectations and standards
among the stall, teachers, and communty

members

Aligns content and instruction that ensures
student achievement of established standards

Demands content and imstruction that ensures

student achievement of established standards

Relates content and instruction to the
achievement of established standards by siudenis

Provides instructional leadership with
consideration for the community’s values, goals,
social needs and chanming conditions

Provides instructional leadership with
consideration for the commumity, s makeup and
15 diversity

Provides instructional leadesshap

Uses knowledge of research on mstructional
effectiveness o inform decision

effectiveness

nowledge of research on instructional

Is aware of research on instructional
effectiveness and will use il as needed

[zes student performance evaluation to improve
Lnstruction

Coaches stafl and teachers on the evaluation of

student performance

Demonstiates knowledoe of studeit
performance evaluation

Uses skills necessary for the planning and
implementation of improvement of student
learming

Develops skills necessary for the planming and
implementation of improvement of student

learniing

Has wdentified skills necessary for the planming
and implementation of improvements of student
learming

Assesses the varying curniculum needs at the
school

Identifies the curriculum needs For difTerent

student populations

Assesses the curniculum needs 1na particulas
setting

Develops curnculum aligned to state standards
based upon the needs of the students, the

Develops curniculum aligned to state standards

Works o relate state standards, the needs of the
students, the commumty and the school’s ooals
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High Performing Principals

Experienced Principals

Early Career Principals

community and the ooals of the school

Has created and manages a posihive school
culture for learning

Is building a positive school culture For learming

Understands the effect that a positive schoaol
culture has on student learnimg

Creates conditions that enhance the staff"s
desire and willingness 1o focus energy on
achieving educational excellence

Understands and promotes conditions that

to fcus

enhance the stall’s

enerey on achieving educational excellence

Recoomzes dillerences in the stafl™s desire and

willingness to focus energy on achieving

educational excellence

Coaches to improve teaching and learming

Insures that teachers pet the help they need 1«

unprove teaching and learming

Identifies teaching and learming needs amongs
the stafl and teachers

Communicates the mstructional program to the
commumity, the stall, and district personnel

Commumcates the mstractional proerarm 1o the

commuinty, the stall, and district personnel

Commumcates the mstructional program to the
commumty, the stalf, and district personnel

Maodels professionahism, collaboration and
continuous learming

Models professionalism, collaboration and

contimuews learnime

Models professionalism, collaboration and
continuous learning

[Understands, recogmzes and provides resources
and motvation for:
. balanced reading mstruction
. curriculum integration
* achive teaching and learning strategies
. standards-based mstructional

Programs

= the use of technology for mnstructional
FJI.II':Iﬂ.‘ie.'i

«  aligmng classroom assessments to
standards

Understands, FeCOENIZes and Suppons

- balanced réadmg instrucion
L curniculum mtecration
- active ll_‘-.ll_'IIII'.:_' il learmng stralesies

. ased instructional programs

. the use of technology for mnstructional
PUPOSEs

. aligming classroom assessments o

standards

Understands and recogmzes the benefits Lo
students in

. balanced reading mstruction
. curriculum i
* active teaching and learming strateoies

. standards-based mnstructional
programs

. the use ol technolooy for instructional
purposes

* aligming classroom assessments to
standards

Managing the Learning Environment — High Performing Leaders manage the orgamzation,

that maximize the use of resources 1 an ns

tructional oreamzation and promote a sate, ethicien

wperations, facilities and resources in ways
t. legal, and etfectve learming environment.

Develops and admimsters pohicies that provide a
sale school environment

a safe

.I'L

Develops and admimsters pohicies that provi

school envirgnment

Admimisters policies that provide a safe school
envirgnment

Establishes operational plans and processes to
accomphish stratemie poals

Applies operational plans and processes to

accomplish st ¢ goals

Plans for the accomplishment of sirategic goals

Ties the daily operations of the schoal to school
and student learning coals

Attends o student learning goals m the dasly

operation of the school

Manages the daly operations of the school

ldentfies, analyzes, and works 1o improve the
major sources of fiscal and non fiscal resources for

Identities and analvzes the major sources of hiscal

including

aid non hiscal resources For the sch

Is aware of the varnous hscal and non liscal

resources or the school including business and
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High Performing Principals

Experienced Principals

Early Career Principals

the school including business and commumty
TESOUNCes

busmess and community resources

Commumty résources

Develops and sustains the culture of leaming at
the school

Is bulding 2 culiure of learning at the school

Manages the school to promote and encourage

stident leasming

Acqueres and manages financial and matenial
assels and capital goods and services, allocating
resources according o school priorities

Manages financial and matenal assets and captal

wls and services in order to allocate resources

according to school priorities

Uses financial resources and capatal goods and
services o support school prionihies

Develops an efficient budget planning process that
is deiven by school priovities and involves stalf and
COMITUnIY

[Ises an efficient budget planning process that

mvolves stall and community

Uses an efhicient budeet planning process

Identifies and organizes resources 1o achieve
curncular and nstructhional goals

Demonstrates abulity to wdently and orgamee

resources o achieve curnicular and instrectional

:.'l.l.ll!w

Uses school resources 1o achieve corricular and
insiruciional goals

Demonstrates techmgues and orgamizational skills
necessary 1o leadmanagee a complex and diverse
Qroamzalion

Is develomng techmques and orgamzational skills

necessary to lead/manage a complex and diverse

O TR0

Understands techmaues and orcamzational useful
i leading and managing a complex and diverse
oroanizalien

Plans and schedules one’s own and others” work
50 that resources are used appropriately, and
short- and long-term prionties and coals are met

Plans and schedules one’s own and others” work

50 thal resources are Usa

pricribies and ooals

apprapriately i meeting

that priorities and soals can be met

Plans and schedules one’s own and others” work so

Conforms to legal and ethical standards in the
management of the learmng environment

Contorms to legal and ethical standards in the

MANATEImEnt ol the AT Iy IPOIImEne

Conforms to lezal and ethucal standards in the
management ol the learning environment

Community and Stakeholder Partnerships
respond to diverse commumty imterests and

High Performing Leaders collaborate with fam
needs, work effectvely within the larger organizaton and mobilize community resources.

thes, busiess, and commumity members,

Enables staff and teachers to address student and
family conditons affecting learning

Addresses student and famuly conditions allecting

learming

Understands how student and famuly conditions

affect learning

[Jses major opinion leaders i the community o
support and promaote school goals and programs

Identifies major opimion leaders in the community

and their relationships 1o school goals and

L CHT LTS

Identifies opimon leaders in the community and
their relationships 1o the school

Communicates the school™s vision, mssion and
prionties to the commumity

Communicates the school’s vision, mission and

pniorities o the commumty

Commumcates the school’s vision, nussion and
prionties 1o the community

Manages and markets the image of the school
via impressions created by the students and staft

impressions created by the studenis and staft, and

SETVES G5 PrirTLars :-.'.l-Z!LL':i|"l_':5-l.'l:| 111 e Comumty

Demonstrates concern for the image of the school via

impressions creabed by the studenis and stafl and
15 use i promaoting the school

Understands the etfect that school image caused by
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High Performing Principals

Experienced Principals

Early Career Principals

Shares leadership and decision-making with
others in the communily and i the school

Shares leadership and decision-making with others

Uses shared leadership and decision-making model
it the operation of the school

Mobilizes the resources of families, business,

and community members n support of the
school’s coals

Seeks resources of families, business, and

COMMmMuUnIlY memobers im support of the school's _UI.'IZ'.I".

Identifies resources of families, business, and
commumty members that could support the school

Develops and sustauns famlv-school-
commumty-higher education partnerships,
coaliions, and networks

Develops parinershups, coalitions, and networks

Understands the benefits of having and using a

vanely ol partnerships, coalihons, and metworks

Murtures relationships within and external to the
school

Uses relatonshps within and external to the schoo

i support the school

I5 establishuing relattonships wathin and external 1o
the school

Actively engages the communmily to create
shared responsibility for student and school
SUCCESS

v the comimunity 1o share

Actively eng

responsibality for student and school success

ires the communily 10 proiole

student and school success

Actively en;

Has created a process that enables the school o
connect students to the health, human and social
services they need Lo stay Tocused on learming

o the health

Invalves stall in connecting students
human and socal services thev need 1o siay Focused

on learming

Identifies other agencies 1o connect students to the
health, huwman and social services they need o stay

focused on learming

Continuously builds famuly and community
involvement in appropriate policy
implementation, program plannimg, and
assessment

Invalves Fanuly and community in appropriate policy
implementation, program planning, and assessment

eflorls

Provides opportunities to involve famaly and
commumty 1n 2 broad range of school activities

Decision Making Strategies — High Performing Leaders plan effectively, use entical thinking s

and analvze data for continuous school improve

ment.

nd problem solving techniques, and collect

Delines success based upon results

Uses ooals and tareets o manace activities

Establishes coals and taroets

Frames, analyzes, and resolves problems using

appropnate problem solving techmques and decisiony decision making skills to resalve g

making skills

Uses a vanety of problem solving techmques and

oblems

Is developing a set of problem solving techmiques
and decision making skills

Routinelv views events and problems from
multiple perspectives

Piovides more than one explanation foe events and

problems

Understands that events and problems can have a
vanely of explanabions

Leads and decides from a position of conlidence

Displavs confidence in s her awn behavior

Explamms and delends decisions made

Uses muluple sources of data 1o nform
decisions

Uses more than one source of data to mform

decisions

Uses data 1o inform decisions

Considers moral and ethical implications of
pohicy options and political strategies when

Understands moral and ethical implications of

policy options and political strateoes
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High Performing Principals

Experienced Principals

Early Career Principals

making decisions

Exhibits forcefulness and self-confidence in
making decisions, when approprate

Recognizes situations that require forcefulness ang

sell-conlidence in making decisions

Delepates authority and responsibality clearly
and appropnately to accomphish ormamzation
eoals

Dl
accomplish oroanization ooals

ates tasks clearly and appropriately to

Uses others (o assist in the accomplishment of
oroganization goals

Promotes student learning as the driving force
for curriculum, instruction, and institutional
decision-making

Focuses upon student learing as a driving Force Fod
curriculum, instruction, and institutional decision-
making

Supports student learning when making curncular
and mstructional decisions

Becomes aware of an unsettled question or
utidesirable situation, breaks o into parts, and
examines those parts before procesding to
problem solving

Analvzes unsettled questions or undesirable

situations before jumping 1o conclusions

Has a problem-solving model to use when
conlronted with unsettled questions o undesirable
situations

Conforms to appropriate legal standards

Contorms Lo appropriate legal standards

| standards

Conforms 1o appropriate leo;

Evaluates the quality of mformation being used
when making decisions

Has a process for gathering information o use when

making decisions

Makes decisions i a timely fashion using the

best available information

Continuously builds famuly and commumity
involvement in approprate policy
implementation, program plannimg, and
assessment

[y
impléementatngn, program '.||-;I:|IIIIIf_'. and assessment

efloris

ves Tanuly and community in appropriate policy

Provides opportumties to involve family and
commumty i 2 broad range of school activities

Driversity — High Performing Leaders understa

nd, respond to, and influence the personal, polineal,

relationships mn the classroom, the school and the local communty,

social, economie, legal, and cultural

[Jses interpersonal skills appropriate to the
Situatign

Selects from a vanety of interpersonal skills in any

EIVEn situation

Has skills necessary for interactive and
interpersonal siuations

Promotes multicultural awareness, gender
sensilivity, and racial and ethmc appreciation in

all aspects ol the educanonal oroanization

Reco

racial, and ethinic aeads in the CH TR AN

enizes and responds 1o multicultural, gender,

Understands how multucultural awareness, gender
sensitivity, and racial and ethiic appreciation

alfect an educational oreamization

Communicates efTectively with various cultural,
ethme, racial, and special interest groups in the
Commumity

Commumcates with varous cultural, ethmc, racial,

and :i|'L'l.'IZ'.| Inberesl Sroups mn the commumnity

I5 able to interact with the vanous cultural, ethme,
racial, and special interest groups i the
Commmunty

Works with the stall to develop instructional

- e -
Viomitors the delivery of iwnstiuctional codntent that

I3 aware of how the teaching stalf provides for the
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High Performing Principals

Experienced Principals

Early Career Principals

comtent that provides for the diverse
perspectives appropriate 10 the siluation

provides for the diverse perspectives appropriate to

the siluabion

diverse perspectives approprate 1o the student
population and school comimimity

Continuously builds school commumty

involvement i approprate policy
implementation, program planning, and

ASSERSITIENL

Invalves school commumity i appropriate policy
implementation, program planning, and assessment

elloris

Provides opportumbes o mvolve school
commumty i 2 broad ranee of school activities

Manages situations and interacts effectively
with diverse individuals and groups

Imeracts effectively with diverse individuals and

SrOUpS

Interacts effectivelv with diverse mdviduals and
Oroups

Conforms to legal and ethical standards related
to diversity

Conforms to legal and ethical standards relatec

diversity

Conforms to lecal and ethical standards related
1o diversity

Anticipates the needs and concerns of others and
15 proachive n dealing with them

Perceives the needs and concerns of others and 15

able to deal tactfully with them

Is perceptive and tactful i dealing with diverse
populations

Handles crisis commumcations and conflict
management elTectively

Handles crisis commumcations in both oral and

written form

Recopnizes when crisis communicalions are
necessary and 15 bulding a repertowre of skills to

deal with them

Arranges For students and families whose home
language 15 not English to engage in school
activities and commumication through oral and
wrilten translations

Arrances for students and families whose hoime

and commumcation through oral and written

ransialions

lanzuace 15 not Enchish to engace in school activibies

Arranges Tor students and families whose home
language 15 not Enghish to engage in school
actevities and commumication through oral and
wrilten translations

Hires, develops, and retains a diverse stalf

Hires, develops, and retains a diverse stall

Has a plan for the luring and retention of a diverse
stafl

Serves as a role model in relations with vanous
cultural, ethmc, racal, and special imterest
:I_%IQILLFJS- imn |.|H: SOy

Represents the school and the educational
establishment in relations wiath vanous cultural,
ethmic, racial, and special interest groups in the

COMTRETILTIRY

Has a plan to develop wavs to improve relations
with varous cultural, ethme, racial and special
iterest croups i the communmnty

Technology — High Performing Leaders plan and implement the integration of technological and

manasement, rescarch, and communication

responsihlities.

electronic tools n teaching, learning,

Manages the stalf and teachers in their use of
the technology, telecommumications and
mfm Manon 5y stems o enrich curniculum
instruction, and assessment

Implements a plan for the use of technology,
felecommunications and information svstems to

enrich curriculum mstrection, and assessment

Is aware of the technology, telecommumecations
and mformation svstems and ther uses o enrich
curriculum, mstruction, and assessment

Creates and communicates a clear vision of
technology integration for the schoolcommumity

Develops a vision and plan for technolooy

mntegration for the school community

Commumcates and gets feedback on a plan for
technolooy imtegration For the school commumity
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High Performing Principals

Experienced Principals

Early Career Principals

Plans for the increased development and
implementation of technology

Duscovers practical approaches for develops

implementing successiul technology planning

Works with tech-savwy staff to plan fos

increased technolooy o

Maodels the use of technology as a tool in
suppart of both educational and community

achivities

Models the use of technology as a tool in support of

both educational and commumty activities

Maodels the use of technolooy as a tool in
support of both educational and community

Aactivilies

Develops an elfective professional development
plan for imdividual teachers and the entire school
for technology usage Lo support curriculum-
based integration practices

Develops an elTective teacher professional

development plan to increase technolooy usase Lo

suppon curniculum-based Intezranon pracices

Develops an elfective teacher prolessional
development plan 1o increase technology usage

Irplements mnovative strategies fioe prodioling
the effective integration of technology
throughout the teaching and learming
anvironmeant

Promotes the elfective integration ol techioloos,

throughout the teaching and learnimg environment

Has assessed and analvzed the extent to which
technolooy has been inteorated throughout the

|.L":IL'.."IIII!_'\_ and ..l_“':I”'.HI; Environment

Obitains whalever resources are necessary o
increase access 1o educational technologies o
the school

Increases access o educational technologies tor the

schonl

Within the available resources, increases access (o

educational technolooes For the school

Prowides educational and techmical support (o
increase the use of technology already in the
school/classrooms

Provades suppaort tor teachers o increase the use ol

technology already in the school/classrooms

Has a plan for the provision of support to mcrease
the use of technology already in the
school/classrooms

Uses technology for student assessment and the
evaluation of the impact of instructional
initiatives

Uses technolooy to support the analyvsis and use of

nent data

student asses

Uses technology to support the educational ellorts
ol stall and teachers

Learning, Accountability, and Assessmen
align the curnculum, mstruction, and assessmen

t— High Pertforming Leaders momitor the success ¢

of all students m the learming environment,

t processes to promote effective student performance. and use a variety of benchmarks. learming
expectabions, and feedback measures to ensure accountability for all parneipants engaged in the educational process.

Creates a school culture that 15 comlortable
using data

Creates a school leadershap team which is

comlortable using data

Uses data to assess and momtor school
POV ement

Uses multple sowrces of data 1o manage the
accountability and instructional improvement
Process

Uses muluple sources of data to manage the
accountability and instructional improvement

PACEss

Uses multiple sources of data to mnform
decisions and improvement processes

Assesses student progress using a vanety of
appropriate techmgues & formational sources

Agsesses student progress using a varety of

techmgues and informational sources

Monitors and assesses student procress
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High Performing Principals

Experienced Principals

Early Career Principals

Assesses student progress using a variety of
appropriate techmgues and informational
SOUTCES

Assesses student progress using a vanety of

techmgues and mformational sources

Momitors and assesses student progress

Momitors and assesses instructional programs,
activities, and materials

T, e T e ——nry
Viomitors and assesses instruchonal programs,

achivibies, and materials

Momitors and assesses the progress of activibes

Uszes the methods and principles of [ArOEE
evaluation in the school improvement process

Uses the methods and principles of program

evaluabion in the school improvement process

Demonsteates an understandimg of the methods and
principles of program evaluation

Develops and demonstrates skills in evaluating
instructhional stratecies and materials

Dres cElops and demonsiriales skalls 1n ey aluating

mstructional stratezes and materials

Develops and demonstrates skills in evaluating
instructional stratecies and matenals

Trains the stalf in the wse of diagnostic tools 1o
assess, wentily, and apply instructional
improvement

Uses diagnosiic eols 1o assess, wdentify, and apply

INSIFRCHIONAL IMmprovemeant

Understands how to use diagnostic tools o

assess, wentoly, and apply instructional

improvernent

Unlizes successful schools with simlar
demographics o denufy strategies for
improving student achievement

[dentifies successful schools with similar
demographics to use as a source for ideas For

inproving student achievenent

Works wath stall towdently strateses o

Improving st udent achievement appropriate o the

school population

Human Resource Development — High Per
mentor and partmership programs, and desige

forming Leaders recrut, select, nurture and, where
n and implement comprehensive professional prow

appropriate, retan effective personnel, develop
th plans for all staft — paid and volunteer,

Works collaboratively with teachers to plan for
individual professional development

Works collaboratively with teachers 1o plan fioa

mdiadual professional development

Uses multiple data sources as they work with
teachers to plan for indrvidual professional
development

Uszes supervisory models appropriate tondividual
stafl members to improve teaching and learming

Utilizes a vanety of supervisory i Is to improve

teaching and learming

Utdlizes a variety of supervisory skalls 1o use to
umprove teaching and learning

Applies adult learning strategies to professional
development

Apphes adult learming strategies to professional

development

Understands adult learmng strateoies uselul for
assisting stall m protessional development

Uses the metheds and principles of personnel
e aliuation

[Uses the methods and principles of personnel

evalualion

Demonstrates an understanding of the methods and

pranciples of personnel evaluation

Operates within the provisions of each contract as
well as established enforcement and grievance
procedures

Operates within the provisions of each contract as

well as established enforcement and gnevance

procedures

Operates withan the provisions of each contract as
well as established enforcement and grievance
procedures

Sets high expectations and standards for the
performance of all teachers and stafl

Sets high expectations and standards for the

performance of all teachers and stall

Sets high expectabions and standards for the
performance ol all teachers and stall

Empowers the staff

Empowers the staff

Empowers others to achieve personal, professional
and greanizational goals
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High Performing Principals

Experienced Principals

Early Career Principals

Creates a stalT culture of continuous professional
development tied to student learming and school
ooals

B Ao e R . g 4
Vianages a program ol continuous professional

development tred to student learnr

coals

Connects prolessional crowth plans and
professional development to imdvedual teacher and
school learming soals

Hires and retams gh-guality teachers and holds
them responsible for student learing

Hires and retains high-gquality teachers

sses necessaiy for use in the
1eh quality teachers

Understands the pioce
hinng and retention of

Works with stall so they have the skills to ensure
that all students are encaced i active learnimge

Works wiath stafl so they have the skills to ensure

that all students are eneaced in active learmng

Sets expectatnons that wall ensure that all students
are encaved i active leaming

Provides opportunities for teachers to think, plan,
and work tosether

Provades opportunities Tor teachers 1o think, plan

and work tocether

Provides opportumities for feachers to think, plan,
and work tosether

Pursues improvement of hesther own professional
development

Pursues improvement of ls'her own professional

development

Pursues improvement of his'her own professional
development

Ethical Leadership — High Performing Leaders act with integrity, faimess, and honesty in an etl

ucal manner.

Manifests a professional code of ethics and values

Manifests a professional code of ethics and valwes

Manifests a professional code of ethics and values

Makes decisions based on the legal, moral and
ethical implications of policy options and political
SHalgenes

Makes decisions based on the legal, mosal and
ethucal imphications of policy options and political

slraleses

Makes decisions based on the legal, moral and
ethical implicatons of policy options and pohitical

slrategies

Creates, models and implements a set of values for
the school

Creates, models and implements a set of values o

Creates, models and implements a set of values for
the school

Develops well-reasoned educational beliels
based upon an understanding of teaching and
learmimge

upon an understanding of teaching and learning

Develops well-reasoned educational beliels
based upon an understanding of teaching and

learming

Understands ethical and legal concerns
educators face when wsing technology
throughout the teaching and learming
envirgnment

Understands ethical and legal concerns educators

face when wsing technology throushout the

teaching and learming environment

Understands ethical and legal concerns
educators face when using technolooy
throughout the teaching and learming
envirenment

Develops a personal code of ethics embracing
diversity, intecrity, and the digmiy of all people

Develops a personal code of ethics embracr

diversity, integnty, and the digmiy of all people

Develops a personal code of ethics embracing
diversity, intecriiv, and the digmity of all people

Acts in accordance with federal and state
constitutional provisions, statutory standards, and
regulatory apphcations

Acts i accordance with federal and state
constitubional provisions, statutory standards, and

reculatory applications

Acts n accordance with lederal and state
constitutional provisions, statutory standards, and
regulatory applications

Demonstrates abalitv 1o make decisions wathan
ai ethical comlext

Demonstrates abality to make decisions within an

ethical context

Demonstrates ability 1o make decisions within

an ethical context
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